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Abstract. Since the 2008/2009 academic year Mongolia has transitioned to a 12-year
general education system, enrolling six-year-old children in school. Consequently, there is
a requirement for six-year-old children to be physically, mentally, and socially prepared for
school. At this stage, a child's primary activity becomes learning. The fundamental prerequisite
for successful learning is being physically and mentally ready. If a child is not ready to learn,
it can negatively impact their academic performance and hinder their transition to subse-
quent developmental stages. Therefore, there is a need to study the psychological phenom-
ena that influence the school readiness of six-year-old children in early childhood.

Psychology and educational theories emphasize the importance of developmental stages.
Developmental psychology, a major branch of psychology, asserts that human cognitive,

56



Urjinsuren Jargal, Myagmarsuren Dashlegtseg, Burmaa Byambajav, Nergui Tsagaan,
Ankhbayar Munkhjin. Theoretical and methodological issues in studying psychological phenomena. ..

intellectual, and social development varies by age, leading to differing needs and stress fac-
tors at each stage. Prominent psychologists have developed various theories on human de-
velopment, highlighting childhood as a crucial phase in shaping an individual's personality
and overall development. Scholars such as Russian psychologists L. S. Vygotsky and D. B.
The characteristics, needs and factors of crisis influencing the development of a child have
been studied from various angles by such outstanding scientists as D. B. Elkonin, Z. Freud
(Austrian psychoanalyst), E. Erickson and A. Maslow (American psychologists), as well as
the Swiss psychologist Jean Piaget.

Keywords: socialization; cognitive psychology; early childhood development; social learn-
ing; cognitive abilities; early learning processes.
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A lot of research worldwide highlights the crucial role of early childhood develop-
ment, as scientists continually expand their understanding of the developmental path-
ways and potential inherent in young children. Research consistently demonstrates that
the brain matures rapidly and exhibits significant plasticity during these early years. The
guality of the educational environment, along with strong social connections, signifi-
cantly influences children's development and the formation of their personalities. Fur-
thermore, ensuring a smooth and seamless transition between educational stages, for ex-
ample, from preschool to primary school, positively impacts a child's educational
trajectory and lays a solid foundation for lifelong learning.

In Mongolia, the introduction of a 12-year education system in 2008-2009 led to
children being accepted into school at the age of 6. This policy necessitates adequate
preparation in physical, psychological, and social aspects. Learning becomes the child's
primary activity at this stage. The first condition for successful learning is being physi-
cally and mentally prepared. A lack of readiness may hinder academic progress and tran-
sition to subsequent developmental stages. Therefore, investigating the psychological
phenomena influencing school readiness in six-year-olds is crucial.

Literature Review. Psychologists have explained the characteristics of six-year-
old children from different theoretical perspectives. Russian psychologist D. B. Elkonin
divided children's psychological development into six stages, emphasizing the im-
portance of dominant activities at each stage. L. S. Vygotsky linked children's psycho-
logical development to the educational process. Jean Piaget categorized cognitive devel-
opment into four stages, explaining it through biological evolution.

In Mongolia, psychologist D. Sanjzav conducted extensive research on Mongolian
children's psychological traits [1], characteristics, development patterns, and educational
growth. There are other notable works [10, 11, 15].
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Theoretical Perspectives on the Psychology of Early School-Age Children. Psy-
chology and educational theories place significant emphasis on the stages of human de-
velopment. Developmental psychology, a major branch of psychology, considers that
psychological, cognitive, and social development varies across different age stages. As
a result, needs and crisis factors also differ depending on the distinct characteristics of
each developmental stage [2]. Prominent psychologists have argued that childhood plays
a crucial role in shaping an individual from birth and have proposed various theoretical
perspectives on human development.

Some of the most influential scholars in psychology and educational studies include the
Russian psychologist L. S. Vygotsky, D. B. Elkonin, Austrian psychologist Z. Freud, Amer-
ican psychologists E. Erikson and A. Maslow, and Swiss psychologist Jean Piaget. These
scholars have provided different perspectives on how psychological traits, needs, and crisis
factors influence human development. Their major theories include L. S. Vygotsky’s Theory
of Cognitive Development and D. B. Elkonin’s Theory of Child Development.

Vygotsky emphasized that child development follows specific stages and rhythms,
which vary at each stage of life. For example, the development of infants is significantly
different from that of school-aged children. Each component of a child's psychological de-
velopment has its own optimal developmental period and does not progress uniformly [8].

According to Vygotsky, higher mental functions initially emerge through social inter-
action. In other words, social behavior is the foundation of cognitive functions in children.
Language plays a key role in facilitating social behavior. Initially, language serves as a com-
munication tool between individuals, but as development progresses, it becomes internalized
and supports cognitive functions. The cognitive development of children varies by age:

o Ininfancy, sensory perception dominates cognitive processes.

o In preschool years, memory becomes more prominent.

o Inschool-age children, logical thinking and reasoning skills become the focus.

Vygotsky also emphasized that the ability to generalize and synthesize information
is closely related to language development. In other words, strong language skills di-
rectly contribute to cognitive abilities.

Elkonin's theory highlights the importance of children’s interactions with objects
and social relationships as two primary aspects of development. He suggested that at
each developmental stage, a dominant activity prevails, which then gives way to another
activity in the next stage [13]. He explained this phenomenon by analyzing the dominant
psychological activities that emerge at different moments in a child’s life:

o Ininfancy, emotional communication with caregivers plays a critical role.

o In preschool years, pretend play helps develop motivation and social needs.

o In early school years, learning activities become the main focus, allowing chil-
dren to acquire skills and behavioral patterns.

Based on this theory, children's psychological development follows a structured
progression:

o They first acquire social norms through expanding their range of motivations
and needs.
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o Then, cognitive processes develop as they interact with objects.

o Finally, they gain social experience through interactions with their environment.

Among other theories, the following stands out Z. Freud’s Psychoanalytic Theory,
E. Erikson’s Psychosocial Development Theory A. Maslow’s Hierarchy of Needs The-
ory and others.

The primary idea of Maslow’s theory is self-actualization, which is defined as the
realization of one’s complete potential and abilities. Nevertheless, even if an individual
attains the top tier of the hierarchy, they may revert to addressing lower-level needs if
those fundamental needs are not satisfied anymore. Maslow represented human needs in
the form of a pyramid.

Jean Piaget believed that human intelligence develops as a result of biological ad-
aptation, similar to other biological processes. He argued that intelligence should be ex-
plained from the perspective of evolutionary biological development.

When analyzing the theories of scholars regarding the psychological development
of 6-year-old children, they can be classified based on developmental domains.

When comparing Development theories, it becomes evident that D. B. Elkonin,
Sigmund Freud, and Erik Erikson primarily focused on psychological development,
while Lev Vygotsky and Abraham Maslow emphasized social development, and Jean
Piaget concentrated on cognitive development. From this, we can see that 50%6 of these
scholars focused more on children's psychological development.

Table 1
General Similarities and Differences Between Jean Piaget’s « Theory of Cognitive
Developmenty» and Erik Erikson’s « Theory of Personality Developmenty

Difference

Similarity

Jean Piaget highlighted that a child’s growth is
shaped by their experiences and gaining of new
knowledge via interaction with their surround-
ings.

Erik Erikson, on the other hand, focused more
on the role of social and emotional conflicts that
arise at different stages of development and how
successfully resolving these conflicts shapes
personality.

Both Jean Piaget's Cognitive Development
Theory and Erik Erikson's Psychosocial De-
velopment Theory emphasize that a child's en-
vironment plays a crucial role in their devel-
opment. While Piaget focuses on how children
construct knowledge through interactions with
their surroundings, Erikson highlights how so-
cial relationships and experiences shape person-
ality growth.

Erik Erikson's Psychosocial Development
Theory emphasizes that each stage of life is
marked by a psychological crisis that must be
resolved for healthy development. On the con-
trary, Jean Piaget's Cognitive Development
Theory focuses on the progression of think-
ing and learning without emphasizing crises at
each stage.

Jean Piaget explained children's development
from the perspective of cognitive development,
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while Erik Erikson focused on psychological
development. Children perceive and understand
things differently depending on their environ-
ment. Therefore, it is evident that the environ-
ment plays a crucial role in a child's develop-
ment.

The First Stage of Jean Piaget

's and Erik Erikson's Theories

Focused on children's motor and physical devel-
opment.

Considered the surrounding environment as an
important factor in children's development at
this stage.

Focused on the development of children's self-
confidence and trust in society.

At the initial stage of development, Jean Piaget
believed that children's motor and physical de-
velopment takes place, whereas Erikson empha-
sized the formation of self-confidence and trust
in society.

The Second Stage of Development

in Piaget’s and Erikson’s Theories

Jean Piaget: Focuses on children's cognitive
development, particularly the transition from
sensory-motor experiences to symbolic thought
and language use.

Both theorists agree that the surrounding envi-
ronment plays a significant role in children's de-
velopment during this stage.

Erik Erikson: Emphasizes the development of
autonomy, independence, and self-control, as
well as the potential for feelings of doubt or
shame if children are overly restricted.

They both recognize that children's interactions
with their surroundings shape their growth and
learning experiences.

The Third Stage of Development in Piaget’s and Erikson’s Theories

Jean Piaget posits that children in this develop-
mental period acquire the cognitive capacity to
classify and categorize objects, distinguishing
them according to shared attributes and diver-
gent characteristics.

Erik Erikson believes that children undergo a
struggle between initiative and guilt, in which
they either gain confidence in their skills or ex-
perience guilt for their behaviors.

Both scientists acknowledge that progress in a
child's development is inextricably linked to the
child's successful completion of earlier stages of
development.

The Four Stages of Development in Piaget’s and Erikson’s Theories

The ability to think abstractly improves, and
cognitive skills are enhanced.

Both cognitive and social development of the
child are most advanced at this stage.

Interaction with peers improves, and the interest
in exploring the environment increases, leading
to progress in social development.

Erik Erikson's theory is divided into 8 stages.
The last 4 stages are as follows: Youth (12-13
to 19-20 years), Early Adulthood (20-25
years), Adulthood (26-64 years), and Old Age

(65 and above).
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Child development has been viewed from the perspectives of cognitive develop-
ment and social development, with the relationship and attitude of the environment and
close individuals being crucial at every stage of development. The most important aspect
at this stage is the emergence of independence in the child, and the parents' relationship
and attitude play a significant role. Supporting the child's independence also enhances
their ability to self-regulate.

When comparing Erik Erikson's «Theory of Psychosocial Development» with
five other theories, it becomes evident that, for preschool-aged children, interaction
with close individuals plays a central role in their development. According to Erikson’s
theory, the progression of autonomy in the preschool stage is significantly affected by
these relationships. When children perceive love andcare from their immediate family
members, they start to cultivate independence. On the contrary, if they lack affection or
attention, they might confront feelings of guilt or self-blame, as Erikson outlined in the
initiative vs. guilt stage.

In relation to learning, children usually imitate the behavior of those they admire
the most, often their parents, particularly their mothers and fathers. This role-modeling
behavior drives their motivation to learn new tasks and skills, as they seek to gain ap-
proval and guidance from those they admire. This aligns with Erikson's concept of social
learning during the preschool years, where the influence of close caregivers is crucial
to the development of a child’s identity and confidence.

L. S. Vygotsky and Jean Piaget both explored children's cognitive development,
but their theories differ in how they perceive the role of personal experience and the
development of symbolic thinking in preschool-aged children (3-6 years old).

Vygotsky highlighted the importance od social interaction and cultural factors in
the development of children. In Vygotsky's view, children's individual experiences are
essential for their cognitive advancement. He asserted that children acquire knowledge
through interactions with more informed individuals (such as parents, teachers, or peers)
within their surroundings. Vygotsky proposed that children develop cognitively through
scaffolding, where more experienced individuals support children’s learning by guiding
their actions and gradually withdrawing support as the child becomes more capable. This
process helps children internalize skills and knowledge, making social interaction and
experience the central element in development.

The primary divergence is that VVygotsky stresses the role of social and cultural
environments in fostering cognitive growth, while Piaget posits that cognitive develop-
ment is largely a product of independent investigation and cognitive structures. How-
ever, both recognize that children develop critical cognitive skills in the preschool years,
but Vygotsky focuses more on how social experiences influence this growth, whereas
Piaget highlights the role of symbolic thinking and mental creativity.

Sigmund Freud and Jean Piaget both explored child development, but they fo-
cused on different aspects of development during the phallic stage (3-6 years), which is
a critical period in early childhood [5].
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Freud’s Phallic Stage (3-6 years): Freud believed that during this stage, children
develop a strong identification with the same-sex parent, a process known as identifica-
tion. Children start to internalize the behaviors, values, and norms of their parents, par-
ticularly the father, and this helps them resolve the Oedipus complex.

The difference between Freud and Piaget in this stage is significant: Freud focused
on the psychosexual aspects of development, such as how children’s desires and identi-
fication with parents influence their personality, whereas Piaget emphasized cognitive
development, focusing on how children’s thinking becomes more sophisticated and be-
gins to involve symbolic representation and more complex concepts.

In summary, Freud viewed the phallic stage as crucial for the development of gen-
der identity and the regulation of desires through identification with the same-sex parent,
while Piaget emphasized the development of symbolic thinking and egocentric reason-
ing during the preoperational stage.

The development of preschool children (aged 3-6) can be understood through the
lenses of Abraham Maslow's «Hierarchy of Needs Theory» and Jean Piaget's Theory of
Cognitive Development, two distinct approaches. When children first reach this devel-
opmental stage, their ideas can be very set and unchanging. However, as they interact
with their caregivers (particularly their parents), they begin to accept and model behav-
iors from these significant figures. This modeling creates a more flexible approach to
relationships, as children begin to incorporate the values and behaviors of those they
admire [17].

When comparing this stage with other theories, several things stand out:

1. Erikson's Psychosocial Theory emphasizes the importance of initiative vs.
guilt during this stage. Children begin to assert themselves more and develop social re-
lationships, much like Piaget’s focus on the development of symbolic play and imagina-
tion.

2. Vygotsky's Sociocultural Theory would emphasize how children’s play is in-
fluenced by social interactions, suggesting that their cognitive development is shaped by
social experiences with more knowledgeable others, such as parents and peers.

3. Maslow's Hierarchy of Needs suggests that children's basic emotional needs,
such as love and affection, must be met before they can fully engage in higher cognitive
and social development. This is related to Piaget's idea that personal experiences and
interactions with caregivers shape the child’s ability to think symbolically.

4. Freud's Psychosexual Development Theory suggests that this stage is crucial
for the development of gender identity and the resolution of the Oedipus complex, where
the child identifies with the same-sex parent and begins to internalize societal norms.

We compare the main developmental theories of prominent psychologists and their
views on early childhood (preschool years, 3-6 years). The theories being compared may
include Jean Piaget, Lev Vygotsky, Erik Erikson, D.B. Elkonin, and Abraham
Maslow.
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Theoretical Comparison

Table 2

Main Developmental Role of
Theorist Key Concept P Social Role of Needs
Focus Process :
Interaction
Stages of Cognitive ||Development oc- - -
. g g P - Minimal, fo- ||Cognitive
Cogni- ||Development (Sen- ||curs through inter- . .
. . . . cused on in- ||growth is based
Jean tive De- ||sorimotor, Preopera- |jaction with the en- || . . e
. . . dividual cog- |lon child’s ac-
Piaget |[|velop- |[tional, Concrete Op- ||vironment and o . .
. - nitive tive exploration
ment erational, Formal maturation of cog- .
. .. development. |{and adaptation.
Operational) nitive structures.
Development oc- .
. Learning and
. curs through social ||Strong em- L
Soci- . . . . cognitive de-
Lev Zone of Proximal interactions and phasis on so-
ocultural . . velopment are
Vygot- Development (ZPD) ||cultural tools, cial learning
Develop- . . shaped by so-
sky and Scaffolding guided by more and cultural . .
ment cial experi-
knowledgeable tools.
ences.
others.
. Less empha- ||Internal con-
Psycho- Development is - : .
. Psychosexual Stages || - sis on social |[flicts and sex-
Sigmund ||sexual - ||driven by uncon- | : .
(Oral, Anal, Phallic, . . interaction, |jual desires
Freud Develop- . scious desires and
Latency, Genital) . more on fam- ||shape develop-
ment conflicts. . .
ily dynamics. ||ment.
Hierarchy of Needs Social inter- ||Basic needs
Human ) . Development pro- . .
Abra- . (Physiological, actions influ- {|must be met
Motiva- gresses through the .
ham . Safety, Love/Be- . . ence the ful- |([before higher-
tion and . fulfillment of hier- ||..
Maslow Needs longing, Esteem, archical needs fillment of  ||level needs can
Self-Actualization) needs. be pursued.
. Development
Play and . . Play with
Yat irhe role of play in [|Cognitive and so- y . |loccurs through
Cogni- . . peers helps in -
D.B. - development and im-||cial development . engagement in
. |tive De- ||., .. . developing .
Elkonin itation of real-life ac-||through play and o meaningful,
velop- o oS cognitiveand||. . . .
tivities. imitation. . . imitative activi-
ment social skills. ||..
ties.
Develobment oc Social rela- ||Each stage is
Psycho- |[|Psychosocial Stages curs thr[z)u hre tionships marked by spe-
Erik social (Trust vs. Mistrust, . g (with care-  |[cific needs that
. solving psychoso- ||*.
Erikson |(|Develop-||/Autonomy vs. : . givers, peers, |[must be ful-
cial conflicts at - .
ment Shame, etc.) and society) |(filled to pro-
each stage. .
are crucial.  ||gress.
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The summary of the key ideas emphasized by each theorist followed by a brief
look at commonalities among the theories concerning the cognitive and psychological
development of preschool-aged children:

Conclusion. In the course of this research, theories from six prominent scholars —
Erik Erikson, Sigmund Freud, D. B. Elkonin, Lev Vygotsky, Abraham Maslow, and Jean
Piaget — were compared and analyzed. Based on the findings of this research, when con-
sidering the psychological and cognitive development of 6-year-old children in terms of
their readiness for school, the following features emerge: children at this age tend to
imitate objects and handle things with a positive emotional approach. The foundation of
their cognitive development lies in active engagement and participation.

Key Findings of our Research:

1. Readiness for formal schooling in six-year-old children is multifaceted, encom-
passing social, psychological, cognitive, and physical domains. Within this age cohort,
cognitive development emerges as a particularly salient predictor of school success.

2. The advancement of cognitive skills in six-year-olds is strongly mediated by the
guality of their relationships with parents and primary caregivers. These interactions
serve as catalysts for language acquisition and the development of reasoning abilities.

3. Meeting a child's basic physical needs is essential for his or her positive social
and emotional development.

A central theoretical construct in understanding this developmental epoch lies in the
dialectical relationship between the impulse for initiative and the emergence of guilt.
The inhibition or discouragement of children's attempts to exercise their agency can re-
sult in the development of internalized feelings of guilt and self-reproach. This presents
a significant developmental obstacle during the preschool years, where the provision of
sensitive and supportive parenting is essential for successful navigation.
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Annomayus. C 2008/09 yuebnoro roga Monronus nepenuia Ha 12-J€THIOKO CHCTEMY 00-
iero oOpasoBaHusl, IPUHUMAs B LIKOJTY €T C IIECTUIIeTHETro Bo3pacTta. CieoBareNbsHo,
LIECTUICTHHE JETH JOJDKHBI ObITh (PU3UUECKH, YMCTBEHHO U COIMAIBLHO FOTOBBI K 00yue-
Huro. Ha 9ToM 3Tare 0CHOBHBIM 3aHATHEM pebeHKa CTaHOBUTCS yueba. DyHIaMeHTaIbHBIM
YCJIOBHEM YCIIEIIHOTO O0Y4YeHMs SBISIETCS (hU3MUecKas 1 yMCTBEHHAss TOTOBHOCTh. Hero-
TOBHOCTh peOcHKA K ydeOe MOKET HEraTUBHO CKa3aThCsA Ha €ro yCIIEBACMOCTH U 3aTPY-
HUTH IEPEXO0]l K MOCICAYIONIMM 3TallaM Pa3BUTHS, IO3TOMY HEOOXOIUMO H3y4aTh MICHXO-
JIOTUYECCKUC (beHOMeHI)I, BIIMSOIMHUEC HAa T'OTOBHOCTH HICCTUIICTHUX ﬂeTeﬁ K 06yqumo B
paHHEM JETCTBE.
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[lcuxonoruss M TeNarornyeckue TEOPHH IOJYEPKHBAIOT BAXXKHOCTH CTaJAWM DPa3BUTHS.
B nicuxonoruu pa3BUTHA KOTHUTHBHOE, HHTENIECKTYalbHOE U CONMAIILHOE Pa3BUTHE YETIO-
BEKa pa3lIn4aloTCcsl B 3aBUCUMOCTH OT BO3PAcTa, YTO IPUBOJIUT K Pa3HBIM MOTPEOHOCTSM U
(bakTopam cTpecca Ha KaxJJ0M dTare. MI3BecTHbIE ICHXO0JI0TH pa3paboTalii pa3IndHbIe TEO-
PHH pa3BUTHS YEIIOBEKA, TOJIEPKHUBAs, ITO JETCTBO ABIISIETCS BAXKHEHIIIMM 3TarioM B Gop-
MHpPOBaHHUY JTHYHOCTH YeNIOBeKa W ero obmeM pa3Butuu. OcoOEHHOCTH, MOTPEOHOCTH 1
(axTophl KpU3Kca, BIUAIONINE HA Pa3BUTHE peOEHKa, U3y4aHu C Pa3HBIX CTOPOH BHIIAIO-
mmecst yaensie 1. b. DnpkonnH, 3. @peiin, 3. Opukcon u A. Macnoy, a Takke IBenap-
cknit ncuxonor JKan IMTuaxe.

Kniouegvie cnosa: coupanuzanysi, KOTHUTHBHAs TICUXOJIOTHs, paHHEE JETCKOE pa3BHUTHE,
couaigbHOE 00y4eHHe, KOTHUTHBHBIE CHOCOOHOCTH, MPOLIECCHl PAHHEro 00yUYeHHSI.
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